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�� Colleges can use SAT scores to identify students who 
may be in need of academic support before they start 
college and throughout their college education by 
monitoring predicted versus actual performance and 
help position these students for success.

SAT scores provide meaningful information about a 
student’s likelihood of success in college, but the SAT 
should not be used as the sole source of information for 
high-stakes decisions. Find out more at sat.org.

Procedures to Ensure Fairness and Equity All SAT 
test questions and editions of the tests are reviewed by 
external, independent educators throughout the United 
States. Content reviewers make sure that test materials 
are both relevant to the work students do in high school 

and measure their college and career readiness. Fairness 
reviewers ensure that test materials are accessible to 
all students, have no offensive or insensitive content, 
and aren’t made easier or harder by factors outside the 
subject being measured. In addition, questions that 
are statistically harder or easier than expected for a 
particular group of students to answer correctly based 
on those students’ performance on other questions in the 
test are excluded from the tests.

Relationship of SAT Scores to Family Income College 
Board no longer collects information regarding family 
income from test takers. Past data indicate that students 
from every income level obtain a full range of SAT 
scores.

http://sat.org
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1

Within Passage 1, the main purpose of the first two 
paragraphs (lines 1-11) is to
A)	offer historical background in order to question 

the uniqueness of two researchers’ findings.
B)	offer interpretive context in order to frame the 

discussion of an experiment and its results.
C)	introduce a scientific principle in order to 

show how an experiment’s outcomes validated 
that principle.

D)	present seemingly contradictory stances in order 
to show how they can be reconciled empirically.

Estimated Difficulty: Hard Key: B

Choice B is the best answer. Passage 1 opens with 
an explanation of Morgan’s canon and continues 
with a discussion of people’s expectations regarding 
animal intelligence. Taken together, the first two 
paragraphs indicate that despite cautions to the 
contrary, people still tend to look for humanlike 
levels of intelligence in many animals, including 
birds. These two paragraphs provide a framework 
in which to assess the work of Gray and Hunt, 
presented in the rest of the passage. The passage’s 
characterization of the experiment Gray and Hunt 
conduct, in which they observe a crow’s tool-making 
ability and to which Gray responds by trying and 
failing to mimic the bird’s behavior (“I had a go, and 
I couldn’t do it,” line 37), suggests that Shettleworth, 
quoted in the second paragraph, is at least partially 
correct in her assessment that “we somehow want to 
prove [birds] are as ‘smart’ as people” (lines 8-9).

Choice A is incorrect because while the reference to 
Morgan’s canon in the first paragraph offers a sort 
of historical background (given that the canon was 
published in 1894), the second paragraph describes 
people’s continuing expectations regarding animal 
intelligence. Furthermore, the fact that Gray and 
Hunt may share with other people the tendency to 
look for humanlike intelligence in many animals 
does not by itself establish that the main purpose 
of the first two paragraphs is to question the 
uniqueness of Gray and Hunt’s findings.

Choice C is incorrect because while the reference to 
Morgan’s canon in the first paragraph does introduce 
a scientific principle, the discussion in the second 
paragraph of people’s expectations regarding animal 
intelligence, as well as the passage’s characterization 
of Gray and Hunt’s experiment and how the 
researchers interpret the results, primarily suggest 
that people tend to violate the canon by attributing 
humanlike levels of intelligence to many animals.

Choice D is incorrect because although the first two 
paragraphs do present different perspectives, they 
are not seemingly or genuinely contradictory. The 
second paragraph, particularly the quotation from 
Shettleworth, serves mainly to qualify (not contradict) 
the position staked out in the first paragraph by 
suggesting that while Morgan’s canon is probably a 
sound principle, people still tend to project humanlike 
levels of intelligence onto many animals. Moreover, 
the experiment depicted in the rest of the passage 
primarily bears out Shettleworth’s claim that “we 
somehow want to prove [birds] are as ‘smart’ as 
people” (lines 8-9) and thus does not reconcile the 
perspectives found in the opening paragraphs.

2

According to the experiment described in Passage 2, 
whether the author’s ravens continued to show 
interest in a formerly new object was dictated 
primarily by whether that object was
A)	edible.
B)	plentiful.
C)	conspicuous.
D)	natural.

Estimated Difficulty: Easy Key: A

Choice A is the best answer. The last paragraph 
of Passage 2 presents the results of an experiment 
in which the author scattered unfamiliar objects in 
the path of some ravens. According to the passage, 
the birds initially “contacted all new objects 
preferentially” but in “subsequent trials” only 
preferred those “previously novel items” that “were 
edible” (lines 75-81).

Choice B is incorrect because the ravens studied by the 
author only preferred those “previously novel items” 
that “were edible,” whereas “the inedible objects 
became ‘background’ items, just like the leaves, grass, 
and pebbles” (lines 80-83). In other words, plentiful 
items did not continue to interest the ravens unless the 
items were edible.

Choice C is incorrect because the ravens studied by 
the author only preferred those “previously novel 
items” that “were edible,” whereas “the inedible 
objects became ‘background’ items, just like 
the leaves, grass, and pebbles, even if they were 
highly conspicuous” (lines 80-84). In other words, 
conspicuous items did not continue to interest the 
ravens unless the items were edible.

Choice D is incorrect because the ravens studied by the 
author only preferred those “previously novel items”  
that “were edible,” whereas “the inedible objects 
became ‘background’ items, just like the leaves, grass, 
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and pebbles” (lines 80-83). In other words, natural 
items did not continue to interest the ravens unless the 
items were edible.

3

The crows in Passage 1 and the ravens in Passage 2 
shared which trait?
A)	They modified their behavior in response to 

changes in their environment.
B)	They formed a strong bond with the humans who 

were observing them.
C)	They manufactured useful tools for finding and 

accessing food.
D)	They mimicked the actions they saw performed 

around them.

Estimated Difficulty: Medium Key: A

Choice A is the best answer. Both bird species studied 
modified their behavior in response to changes in 
their environment. The researchers described in 
Passage 1 “had gotten wild crows used to finding meat 
tidbits in holes in a log” (lines 20-21). In other words, 
the researchers had repeatedly placed meat in the 
log—that is, changed the crows’ environment—and 
the birds had responded by modifying their behavior, 
a point reinforced in line 22, which noted that the 
birds began “checking the log reliably.” The ravens in 
Passage 2 act in analogous fashion, responding to the 
introduction of new objects in their environment by 
“pick[ing] them out at a rate of up to tens of thousands 
of times greater than background or previously 
contacted objects” (lines 76-78).

Choice B is incorrect because while there is some 
evidence that the ravens described in Passage 2 
formed a bond with the author, going on walks with 
him and possibly viewing him as their “teacher,” 
there is no evidence that a similar bond formed 
between the researchers described in Passage 1 and 
the crows they studied. Indeed, these researchers 
“hid behind a blind” (lines 23-24) in an effort to 
avoid contact with their subjects.

Choice C is incorrect because while crows’ tool-making 
ability is the central focus of the experiment described 
in Passage 1, there is no evidence that the ravens 
in Passage 2 did anything similar. Passage 1 does 
mention that “some ravens” use “seemingly insightful 
string-pulling solutions” (lines 44-45), but nothing in 
Passage 2 suggests that the ravens in that particular 
study had or displayed tool-making abilities.

Choice D is incorrect because while there is some 
evidence that the ravens described in Passage 2 
mimicked human behavior, going on walks with the 
author and possibly viewing him as their “teacher,” 
there is no evidence that the crows in Passage 1 did 
any mimicking. Passage 1, in fact, suggests that the 
ability of the crow to produce the meat-fishing tool 
was innate rather than a skill it had acquired from 
either humans or other birds.

Questions 4-6 are based on the following
passage and supplementary material. 
This passage is adapted from Richard Florida, The Great Reset. 
©2010 by Richard Florida.

In today’s idea-driven economy, the cost of time is 
what really matters. With the constant pressure to 
innovate, it makes little sense to waste countless 
collective hours commuting. So, the most efficient 
and productive regions are those in which people are 
thinking and working—not sitting in traffic. 

The auto-dependent transportation system has 
reached its limit in most major cities and megaregions. 
Commuting by car is among the least efficient of all 
 our activities—not to mention among the least enjoyable, 
 according to detailed research by the Nobel Prize–
winning economist Daniel Kahneman and his colleagues. 
Though one might think that the economic crisis 
beginning in 2007 would have reduced traffic (high 
unemployment means fewer workers traveling to and 
from work), the opposite has been true. Average 
commutes have lengthened, and congestion has gotten 
worse, if anything. The average commute rose in 2008 to 
25.5 minutes, “erasing years of decreases to stand at the 
level of 2000, as people had to leave home earlier in the 
morning to pick up friends for their ride to work or 
to catch a bus or subway train,” according to the U.S. 
Census Bureau, which collects the figures. And those are 
average figures. Commutes are far longer in the big 
West Coast cities of Los Angeles and San Francisco 
and the East Coast cities of New York, Philadelphia, 
Baltimore, and Washington, D.C. In many of these 
cities, gridlock has become the norm, not just at rush 
hour but all day, every day.

The costs are astounding. In Los Angeles, congestion 
eats up more than 485 million working hours a year; 
that’s seventy hours, or nearly two weeks, of full-time 
work per commuter. In D.C., the time cost of congestion 
is sixty-two hours per worker per year. In New York it’s 
forty-four hours. Average it out, and the time cost across 
America’s thirteen biggest city-regions is fifty-one hours 
per worker per year. Across the country, commuting 
wastes 4.2 billion hours of work time annually—nearly a 
full workweek for every commuter. The overall cost  
to the U.S. economy is nearly $90 billion when lost 
productivity and wasted fuel are taken into account.

Line  
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At the Martin Prosperity Institute, we calculate that 
every minute shaved off America’s commuting time is 
worth $19.5 billion in value added to the economy. The 
numbers add up fast: five minutes is worth $97.7 billion; 
ten minutes, $195 billion; fifteen minutes, $292 billion. 

It’s ironic that so many people still believe the main  
remedy for traffic congestion is to build more roads and 
highways, which of course only makes the problem 
worse. New roads generate higher levels of “induced 
traffic,” that is, new roads just invite drivers to drive more 
and lure people who take mass transit back to their cars. 
Eventually, we end up with more clogged roads rather 
than a long-term improvement in traffic flow.

The coming decades will likely see more intense 
clustering of jobs, innovation, and productivity in a  
smaller number of bigger cities and city-regions. Some 
regions could end up bloated beyond the capacity of 
their infrastructure, while others struggle, their promise 
stymied by inadequate human or other resources.

45

50

55

60

Adapted from Adam Werbach, “The American Commuter Spends 38 
Hours a Year Stuck in Traffic.” ©2013 by The Atlantic.

4

The passage most strongly suggests that 
researchers at the Martin Prosperity Institute share 
which assumption?
A)	Employees who work from home are more 

valuable to their employers than employees 
who commute.

B)	Employees whose commutes are shortened will 
use the time saved to do additional productive 
work for their employers.

C)	Employees can conduct business activities, such 
as composing memos or joining conference calls, 
while commuting.

D)	Employees who have lengthy commutes tend to 
make more money than employees who have 
shorter commutes.

Estimated Difficulty: Medium Key: B

Choice B is the best answer because details in the third 
paragraph (lines 30-46) strongly suggest that researchers 
(“we”) at the Martin Prosperity Institute assume that 
shorter commutes will lead to more productive time for 
workers. The author notes that “across the country, 
commuting wastes 4.2 billion hours of work time 
annually” and that “the overall cost to the U.S. economy 
is nearly $90 billion when lost productivity and wasted 
fuel are taken into account” (lines 37-41). Given also that 
those at the institute “calculate that every minute shaved 
off America’s commuting time is worth $19.5 billion 
in value added to the economy” (lines 42-44), it can 
reasonably be concluded that some of that added value is 
from heightened worker productivity.

Choice A is incorrect because there is no evidence in 
the passage that researchers at the Martin Prosperity 
Institute assume that employees who work from home 
are more valuable to their employers than employees 
who commute. Although the passage does criticize 
long commutes, it does not propose working from 
home as a solution.

Choice C is incorrect because there is no evidence in 
the passage that researchers at the Martin Prosperity 
Institute assume that employees can conduct business 
activities, such as composing memos or joining 
conference calls, while commuting. The passage 
does discuss commuting in some detail, but it does 
not mention activities that commuters can or should 
be undertaking while commuting, and it generally 
portrays commuting time as lost or wasted time.

Choice D is incorrect because there is no evidence in 
the passage that researchers at the Martin Prosperity 
Institute assume that employees who have lengthy 
commutes tend to make more money than employees 
who have shorter commutes. The passage does not 
draw any clear links between the amount of money 
employees make and the commutes they have.
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5

As used in line 55, “intense” most nearly means
A)	emotional.
B)	concentrated.
C)	brilliant. 
D)	determined.

Estimated Difficulty: Easy Key: B

Choice B is the best answer because the context 
makes clear that the clustering of jobs, innovation, 
and productivity will be more concentrated in, or 
more densely packed into, “a smaller number of 
bigger cities and city-regions” (lines 56-57).

Choice A is incorrect because although “intense” 
sometimes means “emotional,” it would make 
no sense in context to say that the clustering of 
jobs, innovation, and productivity will be more 
emotional in “a smaller number of bigger cities and 
city-regions” (lines 56-57).

Choice C is incorrect because although “intense” 
sometimes means “brilliant,” it would make no 
sense in context to say that the clustering of jobs, 
innovation, and productivity will be more brilliant in 
“a smaller number of bigger cities and city-regions” 
(lines 56-57).

Choice D is incorrect because although “intense” 
sometimes means “determined,” it would make 
no sense in context to say that the clustering of 
jobs, innovation, and productivity will be more 
determined in “a smaller number of bigger cities and 
city-regions” (lines 56-57). 

6

Which claim about traffic congestion is supported 
by the graph?
A)	New York City commuters spend less time 

annually delayed by traffic congestion than the 
average for very large cities.

B)	Los Angeles commuters are delayed more 
hours annually by traffic congestion than are 
commuters in Washington, D.C.

C)	Commuters in Washington, D.C., face greater 
delays annually due to traffic congestion than do 
commuters in New York City.

D)	Commuters in Detroit spend more time delayed 
annually by traffic congestion than do commuters 
in Houston, Atlanta, and Chicago.

Estimated Difficulty: Easy Key: C

Choice C is the best answer. Higher bars on the graph 
represent longer annual commute delays than do 
lower bars; moreover, the number of hours of annual 
commute delay generally decreases as one moves from 
left to right on the graph. The bar for Washington, D.C., 
is higher than and to the left of that for New York City, 
meaning that D.C. automobile commuters experience 
greater amounts of delay each year.

Choice A is incorrect because the graph’s bar for New 
York City is higher than and to the left of that for the 
average for very large cities, meaning that New York 
City automobile commuters experience greater, not 
lesser, amounts of delay each year.

Choice B is incorrect because the graph’s bar for 
Los Angeles is lower than and to the right of that 
for Washington, D.C., meaning that Los Angeles 
automobile commuters experience lesser, not greater, 
amounts of delay each year.

Choice D is incorrect because the graph’s bar for Detroit 
is lower than and to the right of those for Houston, 
Atlanta, and Chicago, meaning that Detroit automobile 
commuters experience lesser, not greater, amounts of 
delay each year. 

Questions 7-9 are based on the following passage. 
This passage is adapted from a speech delivered by Congresswoman 
Barbara Jordan of Texas on July 25, 1974, as a member of the Judiciary 
Committee of the United States House of Representatives. In the 
passage, Jordan discusses how and when a United States president 
may be impeached, or charged with serious offenses, while in office. 
Jordan’s speech was delivered in the context of impeachment 
hearings against then president Richard M. Nixon.

Today, I am an inquisitor. An hyperbole would not be  
fictional and would not overstate the solemnness that I 
feel right now. My faith in the Constitution is whole; it is 
complete; it is total. And I am not going to sit here and be 
an idle spectator to the diminution, the subversion, the 
destruction, of the Constitution.

“Who can so properly be the inquisitors for the nation 
as the representatives of the nation themselves?” “The 
subjects of its jurisdiction are those offenses which 
proceed from the misconduct of public men.”* And that’s 
what we’re talking about. In other words, [the jurisdiction 
comes] from the abuse or violation of some public trust. 

It is wrong, I suggest, it is a misreading of the 
Constitution for any member here to assert that for a 
member to vote for an article of impeachment means that 
that member must be convinced that the President should 
be removed from office. The Constitution doesn’t say 
that. The powers relating to impeachment are an essential 
check in the hands of the body of the legislature against 
and upon the encroachments of the executive. The 
division between the two branches of the legislature, the 
House and the Senate, assigning to the one the right to 
accuse and to the other the right to judge—the framers 

Line  
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of this Constitution were very astute. They did not make 
the accusers and the judges . . . the same person.

We know the nature of impeachment. We’ve been 
talking about it a while now. It is chiefly designed for the 
President and his high ministers to somehow be called 
into account. It is designed to “bridle” the executive if he 
engages in excesses. “It is designed as a method of 
national inquest into the conduct of public men.”* The 
framers confided in the Congress the power, if need be, 
to remove the President in order to strike a delicate  
balance between a President swollen with power and 
grown tyrannical, and preservation of the independence 
of the executive. 

The nature of impeachment: a narrowly channeled 
exception to the separation of powers maxim. The Federal 
Convention of 1787 said that. It limited impeachment to 
high crimes and misdemeanors, and discounted and 
opposed the term “maladministration.” “It is to be used 
only for great misdemeanors,” so it was said in the North 
Carolina ratification convention. And in the Virginia 
ratification convention: “We do not trust our liberty to 
a particular branch. We need one branch to check the 
other.”

… The North Carolina ratification convention: “No  
one need be afraid that officers who commit oppression  
will pass with immunity.” “Prosecutions of impeachments 
will seldom fail to agitate the passions of the whole 
community,” said Hamilton in the Federalist Papers, 
number 65. “We divide into parties more or less friendly 
or inimical to the accused.”* I do not mean political 
parties in that sense.

The drawing of political lines goes to the motivation  
behind impeachment; but impeachment must proceed  
within the confines of the constitutional term “high 
crime[s] and misdemeanors.” Of the impeachment 
process, it was Woodrow Wilson who said that “Nothing 
short of the grossest offenses against the plain law of the 
land will suffice to give them speed and effectiveness. 
Indignation so great as to overgrow party interest may 
secure a conviction; but nothing else can.”

Common sense would be revolted if we engaged 
upon this process for petty reasons. Congress has a lot 
to do: appropriations, tax reform, health insurance, 
campaign finance reform, housing, environmental 
protection, energy sufficiency, mass transportation. 
Pettiness cannot be allowed to stand in the face of such  
overwhelming problems. So today we’re not being petty. 
We’re trying to be big, because the task we have before us 
is a big one.
*�Jordan quotes from Federalist No. 65, an essay by Alexander 
Hamilton, published in 1788, on the powers of the United States 
Senate, including the power to decide cases of impeachment 
against a president of the United States.
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7

The stance Jordan takes in the passage is best 
described as that of
A)	an idealist setting forth principles.
B)	an advocate seeking a compromise position.
C)	an observer striving for neutrality.
D)	a scholar researching a historical controversy.

Estimated Difficulty: Hard Key: A

Choice A is the best answer. Jordan helps establish 
her idealism by declaring that she is an “inquisitor” 
(line 1) and that her “faith in the Constitution is 
whole; it is complete; it is total” (lines 3-4). At 
numerous points in the passage, Jordan sets forth 
principles (e.g., “The powers relating to impeachment 
are an essential check in the hands of the body of the 
legislature against and upon the encroachments of 
the executive,” in lines 18-20) and makes reference to 
important documents that do the same, including the 
U.S. Constitution and Federalist No. 65.

Choice B is incorrect because although Jordan is 
advocating a position, there is no evidence in the 
passage that she is seeking a compromise position. 
Indeed, she notes that she is “not going to sit here and 
be an idle spectator to the diminution, the subversion, 
the destruction, of the Constitution” (lines 4-6), 
indicating that she is not seeking compromise.

Choice C is incorrect because Jordan is a participant 
(“an inquisitor,” line 1) in the proceedings, not a mere 
observer. Indeed, she notes that she is “not going to 
sit here and be an idle spectator to the diminution, 
the subversion, the destruction, of the Constitution” 
(lines 4-6).

Choice D is incorrect because Jordan is identified as 
a congresswoman and an “inquisitor” (line 1), not 
a scholar, and because she is primarily discussing 
events happening at the moment, not researching 
an unidentified historical controversy. Although she 
refers to historical documents and individuals, her 
main emphasis is on the (then) present impeachment 
hearings.
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8

In lines 49-54 (“Prosecutions . . . sense”), what is 
the most likely reason Jordan draws a distinction 
between two types of “parties”?
A)	To counter the suggestion that impeachment is or 

should be about partisan politics
B)	To disagree with Hamilton’s claim that 

impeachment proceedings excite passions
C)	To contend that Hamilton was too timid in his 

support for the concept of impeachment
D)	To argue that impeachment cases are decided 

more on the basis of politics than on justice

Estimated Difficulty: Medium Key: A

Choice A is the best answer. Jordan is making 
a distinction between two types of “parties”: the 
informal associations to which Alexander Hamilton 
refers and formal, organized political parties such as 
the modern-day Republican and Democratic parties. 
Jordan anticipates that listeners to her speech might 
misinterpret her use of Hamilton’s quotation as 
suggesting that she thinks impeachment is essentially 
a tool of organized political parties to achieve partisan 
ends, with one party attacking and another defending 
the president. Throughout the passage, and notably 
in the seventh paragraph (lines 55-63), Jordan makes 
clear that she thinks impeachment should be reserved 
only for the most serious of offenses—ones that should 
rankle people of any political affiliation. 

Choice B is incorrect because Jordan offers no 
objection to Hamilton’s notion that impeachment 
proceedings excite passions. Indeed, she quotes 
Hamilton extensively in a way that indicates that she 
fundamentally agrees with his view on impeachment. 
Moreover, she acknowledges that her own speech is 
impassioned—that she feels a “solemnness” (line 2) 
and a willingness to indulge in “hyperbole” (line 1). 

Choice C is incorrect because Jordan offers no 
objection to Hamilton’s level of support for the 
concept of impeachment. Indeed, she quotes 
Hamilton extensively in a way that indicates that she 
fundamentally agrees with his view on impeachment. 

Choice D is incorrect because Jordan suggests that 
she and her fellow members of Congress are “trying 
to be big” (line 71), or high-minded, rather than decide 
the present case on the basis of politics. Indeed, 
throughout the last four paragraphs of the passage 
(lines 37-72), she elaborates on the principled, 
just basis on which impeachment should proceed. 
Moreover, throughout the passage, Jordan is focused 
on the present impeachment hearings, not on the 
justice or injustice of impeachments generally.

9

Which choice provides the best evidence for the 
answer to the previous question?
A)	Lines 13-17 (“It . . . office”)
B)	Lines 20-24 (“The division . . . astute”)
C)	Lines 55-58 (“The drawing . . . misdemeanors’”)
D)	Lines 65-68 (“Congress . . . transportation”)

Estimated Difficulty: Hard Key: C

Choice C is the best answer because in lines 55-58, 
Jordan draws a contrast between political 
motivations and “high crime[s] and misdemeanors” 
as the basis for impeachment and argues that 
impeachment “must proceed within the confines” of 
the latter concept. These lines thus serve as the best 
evidence for the answer to the previous question. 

Choice A is incorrect because lines 13-17 only address 
a misconception that Jordan contends some people 
have about what a vote for impeachment means. 
Therefore, these lines do not serve as the best evidence 
for the answer to the previous question. 

Choice B is incorrect because lines 20-24 only speak 
to a division of responsibility between the two 
houses of the U.S. Congress. Therefore, these lines 
do not serve as the best evidence for the answer to 
the previous question. 

Choice D is incorrect because lines 65-68 serve 
mainly to indicate that the U.S. Congress has an 
extensive and important agenda. Therefore, these 
lines do not serve as the best evidence for the 
answer to the previous question. 
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Choice A is incorrect because the phrase “delicately 
painted creatures, such as a tiny, barely visible cat 
prowling in the bushes of a park” does not convey a 
sense of the majesty of city skylines as depicted by 
Kingman and thus does not effectively continue the 
sentence’s series of details (“skyscrapers towering 
in the background” and “bridges connecting 
neighborhoods”).

Choice B is incorrect because the phrase “exquisitely 
lettered street and storefront signs” does not convey 
a sense of the majesty of city skylines as depicted by 
Kingman and thus does not effectively continue the 
sentence’s series of details (“skyscrapers towering 
in the background” and “bridges connecting 
neighborhoods”). 

Choice C is incorrect because the phrase “other 
details that help define Kingman’s urban landscapes” 
is too vague and general to constitute a third example 
that conveys a sense of the majesty of city skylines 
as depicted by Kingman and thus does not effectively 
continue the sentence’s series of details (“skyscrapers 
towering in the background” and “bridges connecting 
neighborhoods”).

5

The writer wants to conclude the passage with 
a sentence that emphasizes an enduring legacy 
of Kingman’s work. Which choice would best 
accomplish this goal?
A)	Although Kingman’s work might not be as 

famous as that of some other watercolor painters, 
such as Georgia O’Keeffe and Edward Hopper, it 
is well regarded by many people.

B)	Since Kingman’s death in 2000, museums across 
the United States and in China have continued 
to ensure that his now-iconic landscapes remain 
available for the public to enjoy.

C)	The urban landscapes depicted in Kingman’s body 
of work are a testament to the aptness of the name 
chosen for Kingman when he was just a boy.

D)	Kingman’s work was but one example of a long-
lasting tradition refreshed by an innovative artist 
with a new perspective.

Estimated Difficulty: Hard Key: B

Choice B is the best answer because it concludes 
the passage with a sentence that emphasizes the 
enduring legacy of Kingman’s work by indicating 
that museums continue to make Kingman’s iconic 
paintings accessible to the public.

Choice A is incorrect because it concludes the 
passage with a sentence that acknowledges that 
the works of other painters are more famous 
than Kingman’s (which downplays, rather than 
emphasizes, the enduring legacy of Kingman’s work) 
and offers only a general assertion that Kingman’s 
work is “well regarded by many people.”

Choice C is incorrect because instead of referring to 
the enduring legacy of Kingman’s work, it concludes 
the passage with a sentence that recalls a detail the 
passage provides about Kingman’s early life.

Choice D is incorrect because it concludes the passage 
with a sentence that is too vague and general to 
emphasize effectively an enduring legacy of Kingman’s 
work. It is not clear what the idea of  
refreshing a long-lasting tradition is intended to mean 
or how (or even whether) this represents an enduring 
legacy. Moreover, referring to Kingman’s work as 
“but one example” downplays the significance of any 
potential legacy that might be suggested.

Questions 6-10 are based on the following
passage and supplementary material.

A Life in Traffic

A subway system is expanded to provide service to 
a growing suburb. A bike-sharing program is adopted 
to encourage nonmotorized transportation. Stoplight 
timing is coordinated to alleviate rush hour traffic 
jams in a congested downtown area. When any one of 
these changes   6   occur, it is likely the result of careful 
analysis conducted by transportation planners. 

The work of transportation planners generally 
includes evaluating current transportation needs, 
assessing the effectiveness of existing facilities, and 
improving those facilities or designing new ones. Most 
transportation planners work in or near cities,   7   but 
some are employed in rural areas. Say, for example, a 
large factory is built on the outskirts of a small town. 
Traffic to and from that location would increase at the 
beginning and end of work shifts. The transportation 
planner’s job might involve conducting a traffic count 
to determine the daily number of vehicles traveling 
on the road to the new factory. If analysis of the 
traffic count indicates that there is more traffic than 
the    8   current road as it is designed at this time 
can efficiently accommodate, the transportation 
planner might recommend widening the road to 
add another lane.
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Transportation planners work closely with a number 
of community stakeholders, such as government officials 
and other interested organizations and individuals. For 
instance, representatives from the local public health 
department might provide input in designing a network 
of trails and sidewalks to encourage people to walk 
more.   9   According to the American Heart Association, 
walking provides numerous benefits related to health 
and well-being. Members of the Chamber of Commerce 
might share suggestions about designing transportation 
and parking facilities to support local businesses.

People who pursue careers in transportation planning 
have a wide variety of educational backgrounds. A 
two-year degree in transportation technology may be 
sufficient for some entry-level jobs in the field. Most 
jobs, however, require at least a bachelor’s degree; majors 
of transportation planners are   10   varied, including 
fields such as urban studies, civil engineering, geography, 
or transportation and logistics management. For many 
positions in the field, a master’s degree is required.

Transportation planners perform critical work within 
the broader field of urban and regional planning. As 
of 2010, there were approximately 40,300 urban and 
regional planners employed in the United States. The 
United States Bureau of Labor Statistics forecasts steady 
job growth in this field, predicting that employment 
of urban and regional planners will increase 16 
percent between 2010 and 2020. Population growth 
and concerns about environmental sustainability are 
expected to spur the need for transportation planning 
professionals.

Urban and Regional Planners
Percent Increase in Employment, Projected 2010 –2020

Social Scientists and
Related Workers

Urban and 
Regional Planners

Total, All Occupations

0% 2% 4% 8% 12%6% 10% 14% 16% 18% 20%

Adapted from United States Bureau of Labor Statistics, 
Employment Projections program. “All occupations” includes all 
occupations in the United States economy.

6

A)	NO CHANGE
B)	occur, they are
C)	occurs, they are
D)	occurs, it is

Estimated Difficulty: Hard Key: D

Choice D is the best answer because it maintains 
agreement between the pronoun (“it”) and the 
antecedent (“any one”) and between the subject 
(“any one”) and the verb (“occurs”).

Choice A is incorrect because the plural verb “occur” 
does not agree with the singular subject “any one.” 

Choice B is incorrect because the plural verb “occur” 
does not agree with the singular subject “any one” 
and because the plural pronoun “they” does not agree 
with the singular antecedent “any one.”

Choice C is incorrect because the plural pronoun “they” 
does not agree with the singular antecedent “any one.”

7

Which choice results in the most effective transition 
to the information that follows in the paragraph?
A)	NO CHANGE
B)	where job opportunities are more plentiful.
C)	and the majority are employed by 

government agencies.
D)	DELETE the underlined portion and end the 

sentence with a period.

Estimated Difficulty: Medium Key: A

Choice A is the best answer because it effectively 
signals the shift in the paragraph to the example of 
the work a transportation planner might perform if 
he or she were employed in a rural area and asked 
to consider the effects of a new factory built “on the 
outskirts of a small town.”

Choice B is incorrect because noting that job 
opportunities are more plentiful in cities does not 
effectively signal the shift in the paragraph to the 
example of the work a transportation planner might 
perform if he or she were employed in a rural area.

Choice C is incorrect because noting that most 
transportation planners work for government 
agencies does not effectively signal the shift 
in the paragraph to the example of the work a 
transportation planner might perform if he or she 
were employed in a rural area.
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Choice D is incorrect because the proposed deletion 
would create a jarring shift from the statement “Most 
transportation planners work in or near cities” to the 
example of the work a transportation planner might 
perform if he or she were employed in a rural area.

8

A)	NO CHANGE
B)	current design of the road right now
C)	road as it is now currently designed
D)	current design of the road

Estimated Difficulty: Medium Key: D

Choice D is the best answer because it offers a clear 
and concise wording without redundancy or wordiness.

Choice A is incorrect because “current” is redundant 
with “at this time” and because “as it is designed” is 
unnecessarily wordy.

Choice B is incorrect because “current” is redundant 
with “right now.” 

Choice C is incorrect because “now” is redundant 
with “currently.”

9

The writer is considering deleting the underlined 
sentence. Should the sentence be kept or deleted?
A)	Kept, because it provides supporting evidence 

about the benefits of walking.
B)	Kept, because it provides an additional example 

of a community stakeholder with whom 
transportation planners work.

C)	Deleted, because it blurs the paragraph’s focus 
on the community stakeholders with whom 
transportation planners work.

D)	Deleted, because it doesn’t provide specific 
examples of what the numerous benefits of 
walking are.

Estimated Difficulty: Medium Key: C

Choice C is the best answer because it identifies the 
best reason the underlined sentence should not be 
kept. At this point in the passage and paragraph, a 
general statement about the benefits of walking only 
serves to interrupt the discussion of the community 
stakeholders with whom transportation planners 
work.

Choice A is incorrect because the underlined 
sentence should not be kept. Although the sentence 
theoretically provides supporting evidence about 
the benefits of walking, the passage has not made 

a claim that needs to be supported in this way, and 
including such a statement only serves to interrupt 
the discussion of the community stakeholders with 
whom transportation planners work.

Choice B is incorrect because the underlined 
sentence should not be kept. Although the American 
Heart Association could theoretically be an 
example of “other interested organizations” that 
transportation planners work with, the sentence 
does not suggest this is the case. Instead, the 
association is merely the source for the general 
statement about the benefits of walking, a statement 
that only serves to interrupt the discussion of 
the actual community stakeholders with whom 
transportation planners work.

Choice D is incorrect because, although the underlined 
sentence should be deleted, it is not because the 
sentence lacks specific examples of the numerous 
benefits of walking. Adding such examples would only 
serve to blur the focus of the paragraph further with 
general factual information, as the paragraph’s main 
purpose is to discuss the community stakeholders with 
whom transportation planners work.

10

A)	NO CHANGE
B)	varied, and including
C)	varied and which include
D)	varied, which include

Estimated Difficulty: Hard Key: A

Choice A is the best answer because it effectively 
uses a comma and “including” to set off the list of 
varied fields in which transportation planners major.

Choice B is incorrect because “and including” 
results in an ungrammatical sentence.

Choice C is incorrect because “and which include” 
results in an ungrammatical sentence.

Choice D is incorrect because is it unclear from this 
construction to what exactly the relative pronoun 
“which” refers. 
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Choice C is incorrect. There are 6 data points in 
which the absolute value between the actual height 
and the height predicted by the line of best fit is 
greater than 1 centimeter. 

Choice D is incorrect. The data on the graph 
represents 9 different people; however, the absolute 
value of the difference between actual height and 
predicted height is not greater than 3 for all of the 
people.

7

Which of the following is the best interpretation 
of the slope of the line of best fit in the context of 
this problem?
A)	The predicted height increase in centimeters 

for one centimeter increase in the first 
metacarpal bone

B)	The predicted first metacarpal bone increase 
in centimeters for every centimeter increase 
in height

C)	The predicted height in centimeters of a 
person with a first metacarpal bone length of 
0 centimeters

D)	The predicted first metacarpal bone length 
in centimeters for a person with a height of 
0 centimeters

Estimated Difficulty: Easy Key: A

Choice A is correct. The slope is the change in 
the vertical distance divided by the change in the 
horizontal distance between any two points on 
a line. In this context, the change in the vertical 
distance is the change in the predicted height of a 
person, and the change in the horizontal distance 
is the change in the length of his or her first 
metacarpal bone. The unit rate, or slope, is the 
increase in predicted height for each increase of one 
centimeter of the first metacarpal bone.

Choice B is incorrect. If you selected this answer, 
you may have interpreted the slope incorrectly as run 
over rise. 

Choice C is incorrect. If you selected this answer, 
you may have mistaken the slope for the y-intercept.

Choice D is incorrect. If you selected this answer, 
you may have mistaken the slope for the x-intercept.

8

Based on the line of best fit, what is the predicted 
height for someone with a first metacarpal bone that 
has a length of 4.45 centimeters?
A)	168 centimeters
B)	169 centimeters
C)	170 centimeters
D)	171 centimeters

Estimated Difficulty: Easy Key: C

Choice C is correct. First, notice that the scale of 
the x-axis is 0.1, and therefore the x-value of 4.45 is 
halfway between the unmarked value of 4.4 and the 
marked value of 4.5. Then find the y-value on the 
line of best fit that corresponds to an x-value of 4.45, 
which is 170. 

Choice A is incorrect. If you mistakenly find the 
point on the line between the x-values of 4.3 and 4.4, 
you’ll likely find a predicted metacarpal bone length 
of 168 centimeters. 

Choice B is incorrect. If you mistakenly find the point 
on the line that corresponds to an x-value of  
4.4 centimeters, you’ll likely find a predicted height 
of approximately 169 centimeters.

Choice D is incorrect. If you mistakenly find the point 
on the line that corresponds to an x-value of  
4.5 centimeters, you’ll likely find a predicted height 
of approximately 171 centimeters. You might also 
choose this option if you mistakenly use the data 
point that has an x-value closest to 4.45 centimeters. 









44

The SAT Essay  Sample Essay 

2020-21 SAT  Student Guide

4 The rest of the world depends on darkness as well, including nocturnal and crepuscular species 
of birds, insects, mammals, fish and reptiles. Some examples are well known—the 400 species of 
birds that migrate at night in North America, the sea turtles that come ashore to lay their eggs—
and some are not, such as the bats that save American farmers billions in pest control and the 
moths that pollinate 80% of the world’s flora. Ecological light pollution is like the bulldozer of 
the night, wrecking habitat and disrupting ecosystems several billion years in the making. Simply 
put, without darkness, Earth’s ecology would collapse. . . . 

5 In today’s crowded, louder, more fast-paced world, night’s darkness can provide solitude, quiet 
and stillness, qualities increasingly in short supply. Every religious tradition has considered 
darkness invaluable for a soulful life, and the chance to witness the universe has inspired artists, 
philosophers and everyday stargazers since time began. In a world awash with electric light . . . 
how would Van Gogh have given the world his “Starry Night”? Who knows what this vision of 
the night sky might inspire in each of us, in our children or grandchildren?

6 Yet all over the world, our nights are growing brighter. In the United States and Western Europe, 
the amount of light in the sky increases an average of about 6% every year. Computer images 
of the United States at night, based on NASA photographs, show that what was a very dark 
country as recently as the 1950s is now nearly covered with a blanket of light. Much of this light 
is wasted energy, which means wasted dollars. Those of us over 35 are perhaps among the last 
generation to have known truly dark nights. Even the northern lake where I was lucky to spend 
my summers has seen its darkness diminish.

7 It doesn’t have to be this way. Light pollution is readily within our ability to solve, using new 
lighting technologies and shielding existing lights. Already, many cities and towns across North 
America and Europe are changing to LED streetlights, which offer dramatic possibilities for 
controlling wasted light. Other communities are finding success with simply turning off portions 
of their public lighting after midnight. Even Paris, the famed “city of light,” which already turns 
off its monument lighting after 1 a.m., will this summer start to require its shops, offices and 
public buildings to turn off lights after 2 a.m. Though primarily designed to save energy, such 
reductions in light will also go far in addressing light pollution. But we will never truly address 
the problem of light pollution until we become aware of the irreplaceable value and beauty of the 
darkness we are losing.

Write an essay in which you explain how Paul Bogard builds an argument to persuade his 
audience that natural darkness should be preserved. In your essay, analyze how Bogard uses one 
or more of the features listed in the box above (or features of your own choice) to strengthen the 
logic and persuasiveness of his argument. Be sure that your analysis focuses on the most relevant 
features of the passage.

Your essay should not explain whether you agree with Bogard’s claims, but rather explain how 
Bogard builds an argument to persuade his audience. 
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Sample Student Essays
The following student essays show you what kinds of attributes will be evaluated in the 
SAT Essay. Each essay is followed by an explanation of why it received the assigned 
score on each of the three dimensions.

SAMPLE 1

Bogard builds an argument to persuade his 
audience about what he is concering about 
and feels it important to take care about. 
His essay talks about so much facts about 
sleeping how so little can effect us health 
wise examples like getting sleep disorders, 
diabetes, obesity, cardiovascular disease 
and depression. This facts helps people 
persuade the audience he also say that the 
world health organization classifies working 
night shift is bad. In his argument is not all 
about how it bad for the body he also claims 
and have proof that light cost are expensive 

and really costing people because they have 
light all night long. He also claims light is 
messing with mother nature that animals need 
darkness to feed eat move around because 
there noctuaral creatures. He has details facts 
about human body, animals and about mother 
nature that he can use to support his idea of 
not using so much light at night and how we 
need darkness. With these features he can 
persuade the auidence because people dont 
know why darkness can be good for us. He 
was all of facts and examples that he claim is 
efficting us and there world.

This response scored a 2/1/1.
Reading—2: This response demonstrates some 
comprehension of the source text, although the writer’s 
understanding of Bogard’s central idea isn’t conveyed 
until the latter part of the essay, where the writer 
indicates that Bogard includes details facts about 
human body, animals and about mother nature that he 
can use to support his idea of not using so much light 
at night and how we need darkness. Prior to this, the 
writer has included details from the text, but without 
contextualizing these details within Bogard’s broader 
argument, suggesting that the writer is relaying ideas 
from the text without much understanding of how 
they contribute to the whole. For example, the writer 
mentions the health problems cited in the text, that 
working the night shift is classified as bad, and that 
light costs are high, but doesn’t explain how these 
points relate to Bogard’s main claim that we must 
preserve natural darkness. On the whole, this essay 
displays only a partial understanding of the source text.

Analysis—1: In this essay, the writer has merely 
identified aspects of Bogard’s use of evidence without 
explaining how the evidence contributes to the 
argument. The writer notes that Bogard’s text talks 
about so much facts about sleeping how so little can 
effect us health wise examples like getting sleep disorders, 
diabetes, obesity, cardiovascular disease and depression. 
This facts helps people persuade the audience. Other 

than identifying these as persuasive facts, however, the 
writer does nothing to indicate an understanding of the 
analytical task. The writer again mentions persuasion 
before the conclusion of the essay (With these features 
he can persuade the auidence because people dont know 
why darkness can be good for us), but once again, there 
is no explanation of how or why these features are 
persuasive. Thus, the essay offers inadequate analysis of 
Bogard’s text.

Writing—1: This response demonstrates little cohesion 
and inadequate skill in the use and control of language. 
From the outset, problems with language control impede 
the writer’s ability to establish a clear central claim 
(Bogard builds an argument to persuade his audience 
about what he is concering about and feels it important to 
take care about). The response also lacks a recognizable 
introduction and conclusion, and sentences are strung 
together without a clear progression of ideas (for much 
of the response, the writer merely lists claims Bogard 
makes). The response also lacks variety in sentence 
structures, in part because of repetitive transitions. (For 
example, he also claims is used two sentences in a row 
in this brief response). Weak control of the conventions 
of standard written English, coupled with vague word 
choice, undermines the quality of writing. Overall, this 
response demonstrates inadequate writing skill.
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SAMPLE 2

Paul Bogard strongly believes that natural 
darkness should be preserved. In order to 
prove the need for natural darkness, Bogard 
divides his argument into three main topics, 
saying that natural darkness is beneficial to 
humans, essential to humans, and essential 
to ecosystems.

According to Bogard, natural darkness can 
be a positive help to humans. One of the 
ways it can accomplish this is by giving 
enjoyment to onlookers. To supplant this, 
Bogard gives a personal example of how 
he enjoyed seeing meteors dart across the 
night sky in Minnesota as a child. Also he 
states that natural darkness can be a source 
of solitude. Supporting this claim, Bogard 
states that darkness is invaluable to every 
religion. Additionally Bogard says that the 
night sky has inspired countless numbers 
of philosophers, artists, and stargazers 
for millennia. He then gives an appealing 
allusion by asking how Van Gogh could have 
painted “Starry Night” in the mist of electric 
light. One of Bogard’s primary arguments for 
natural darkness shows how it can benefit 
humans.

Bogard then gives a scientific case that 
shows why natural darkness is essential 
to humans. He states a find of the World 
Health Organization that declares the night 
shift can be detrimental to one’s health. 
He points to the necessity of darkness in 
producing melatonin, a hormone that helps 
prevent certain cancers from developing in 
the human body. Bogard then concludes his 
argument that darkness is essential to human 

well-being by analyzing sleep. He first makes 
the obvious claim that darkness is essential 
for sleep. Then, he talks about the negative 
health effects of sleep disorders.; these 
include “diabetes, obesity, cardiovascular 
disease and depression.” To associate this 
with his argument for natural darkness, 
Bogard states the findings of recent research, 
which say that “long light” is one of the 
primary causes of “short sleep.” Bogard uses 
scientific evidence to support his belief in the 
preservation of natural darkness.

Bogard’s third primary defense of natural 
darkness declares that it is essential to 
nature. He notes that there are a variety 
of nocturnal and crepuscular species of 
birds, fish, mammals, insects, and reptiles 
worldwide. He gives two specific, well-known 
examples of these species; these discussed 
the 400 species of North American birds 
that migrate at night and the sea turtles that 
lay their eggs on the shore at night. He also 
gives a couple of lesser-known examples, 
involving bats and moths that show the 
positive actions that some nocturnal animals 
perform. He then concludes his argument 
for nocturnal darkness necessary to nature 
with persuasion, saying that removing 
natural darkness would essentially destroy 
an ecology that took billions of years to 
develop. Here, Bogard uses scientific fact 
to prove that natural darkness is a key to 
nature and ecology. Paul Bogard supports 
the preservation of natural darkness. He uses 
an argument to support his position that has 
three primary points—benefit to humans, 
need for humans and need for nature.
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This response scored a 4/1/3.
Reading—4: This response demonstrates thorough 
comprehension of Bogard’s text and a clear 
understanding of the interrelation between the 
central idea and important details. The writer briefly 
summarizes Bogard’s central idea (natural darkness 
should be preserved) and aptly notes that Bogard’s 
argument encompasses three main points: that natural 
darkness is beneficial to humans, essential to humans, 
and essential to ecosystems. The writer provides 
various details from the text that support these points. 
In the first body paragraph, for example, the writer 
demonstrates comprehension of how Bogard’s personal 
example of how he enjoyed seeing meteors dart across 
the night sky in Minnesota as a child relates to his claim 
that natural darkness can give enjoyment to onlookers. 
The writer also sees the connection between darkness 
as a source of solitude and it inspiring countless 
numbers of philosophers, artists, and stargazers for 
millennia. Providing these details highlights the writer’s 
understanding of Bogard’s claim that natural darkness 
can benefit humans. The writer continues to demonstrate 
how details in Bogard’s text relate to each other and 
to Bogard’s central idea in the subsequent discussion 
of how darkness is essential to humans’ health and to 
nature. Although little is directly quoted from the text, 
the writer’s thorough paraphrasing of multiple details 
taken from across the passage indicates that the writer 
comprehensively understands Bogard’s argument and is 
able to convey it in his own words.

Analysis—1: The response offers ineffective analysis 
of Bogard’s text and demonstrates little understanding 
of the analytical task. Although clearly comprehending 
the entirety of Bogard’s argument, the writer does 
not communicate how Bogard builds his argument 
with evidence, reasoning, or stylistic or persuasive 
elements, nor does the writer communicate what effect 
Bogard’s argumentation has on his audience. Instead 
of providing effective analysis, the writer only identifies 
argumentative elements in Bogard’s text, such as the 
appealing allusion Bogard offers regarding Van Gogh’s 
Starry Night or the scientific evidence Bogard uses to 
support his belief in the preservation of natural darkness. 
The writer instead consistently lapses into summary. 
Overall, the response demonstrates inadequate analysis. 

Writing—3: This mostly cohesive response 
demonstrates effective use and control of language. 
The writer presents an effective introduction with 
a clear central claim that lays out the three points 
discussed in the response (In order to prove the need 
for natural darkness, Bogard divides his argument 
into three main topics, saying that natural darkness is 
beneficial to humans, essential to humans, and essential 
to the ecosystem). The response also includes a 
generally effective conclusion that summarizes rather 
than advances the essay (Paul Bogard supports the 
preservation of natural darkness. He uses an argument 
to support his position that has three primary points—
benefit to humans, need for humans and need for 
nature) although the conclusion is not marked off by 
a paragraph break. The response is organized clearly 
around the three points identified in the introduction, 
and each body paragraph stays on topic. The writer 
also demonstrates a clear progression of ideas 
both within paragraphs and throughout the essay. 
Sentence structure tends to be repetitive and simple, 
however. For example, at or near the end of each body 
paragraph, the writer restates the point that introduces 
that paragraph (Bogard then gives a scientific case that 
shows why natural darkness is essential to humans. . . . 
Bogard uses scientific evidence to support his belief in the 
preservation of natural darkness). Although the writing 
in this response is proficient, it does not demonstrate 
the sentence variety, precise word choice, or highly 
effective progression of ideas that is expected at the 
advanced level. 
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SAMPLE 3

In response to our world’s growing reliance on 
artificial light, writer Paul Bogard argues that 
natural darkness should be preserved in his 
article “Let There be dark”. He effectively builds 
his argument by using a personal anecdote, 
allusions to art and history, and rhetorical 
questions.

Bogard starts his article off by recounting 
a personal story – a summer spent on a 
Minnesota lake where there was “woods so 
dark that [his] hands disappeared before [his] 
eyes.” In telling this brief anecdote, Bogard 
challenges the audience to remember a time 
where they could fully amass themselves 
in natural darkness void of artificial light. 
By drawing in his readers with a personal 
encounter about night darkness, the author 
means to establish the potential for beauty, 
glamour, and awe-inspiring mystery that 
genuine darkness can possess. He builds 
his argument for the preservation of natural 
darkness by reminiscing for his readers a first-
hand encounter that proves the “irreplaceable 
value of darkness.” 

This anecdote provides a baseline of sorts 
for readers to find credence with the author’s 
claims. Bogard’s argument is also furthered 
by his use of allusion to art – Van Gogh’s 
“Starry Night” – and modern history – 
Paris’ reputation as “The City of Light”. By 
first referencing “Starry Night”, a painting 
generally considered to be undoubtedly 
beautiful, Bogard establishes that the natural 
magnificence of stars in a dark sky is definite. 
A world absent of excess artificial light could 
potentially hold the key to a grand, glorious 
night sky like Van Gogh’s according to the 
writer. This urges the readers to weigh the 
disadvantages of our world consumed by 
unnatural, vapid lighting. Furthermore, 
Bogard’s alludes to Paris as “the famed 
‘city of light’”.  He then goes on to state 
how Paris has taken steps to exercise more 

sustainable lighting practices. By doing this, 
Bogard creates a dichotomy between Paris’ 
traditionally alluded-to name and the reality of 
what Paris is becoming – no longer “the city 
of light”, but moreso “the city of light…before 
2 AM”.  This furthers his line of argumentation 
because it shows how steps can be and are 
being taken to preserve natural darkness. It 
shows that even a city that is literally famous 
for being constantly lit can practically address 
light pollution in a manner that preserves the 
beauty of both the city itself and the universe 
as a whole.

Finally, Bogard makes subtle yet efficient 
use of rhetorical questioning to persuade his 
audience that natural darkness preservation 
is essential. He asks the readers to consider 
“what the vision of the night sky might 
inspire in each of us, in our children or 
grandchildren?” in a way that brutally plays to 
each of our emotions. By asking this question, 
Bogard draws out heartfelt ponderance from 
his readers about the affecting power of an 
untainted night sky. This rhetorical question 
tugs at the readers’ heartstrings; while the 
reader may have seen an unobscured night 
skyline before, the possibility that their child 
or grandchild will never get the chance sways 
them to see as Bogard sees. This strategy 
is definitively an appeal to pathos, forcing 
the audience to directly face an emotionally-
charged inquiry that will surely spur some kind 
of response. By doing this, Bogard develops 
his argument, adding gutthral power to the 
idea that the issue of maintaining natural 
darkness is relevant and multifaceted. 

Writing as a reaction to his disappointment 
that artificial light has largely permeated the 
prescence of natural darkness, Paul Bogard 
argues that we must preserve true, unaffected 
darkness. He builds this claim by making 
use of a personal anecdote, allusions, and 
rhetorical questioning.
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This response scored a 4/4/4.
Reading—4: This response demonstrates thorough 
comprehension of the source text through skillful use 
of paraphrases and direct quotations. The writer briefly 
summarizes the central idea of Bogard’s piece (natural 
darkness should be preserved; we must preserve true, 
unaffected darkness), and presents many details from 
the text, such as referring to the personal anecdote 
that opens the passage and citing Bogard’s use of 
Paris’ reputation as “The City of Light.” There are few 
long direct quotations from the source text; instead, 
the response succinctly and accurately captures the 
entirety of Bogard’s argument in the writer’s own 
words, and the writer is able to articulate how details 
in the source text interrelate with Bogard’s central 
claim. The response is also free of errors of fact or 
interpretation. Overall, the response demonstrates 
advanced reading comprehension.

Analysis—4: This response offers an insightful 
analysis of the source text and demonstrates a 
sophisticated understanding of the analytical task. In 
analyzing Bogard’s use of personal anecdote, allusions 
to art and history, and rhetorical questions, the writer is 
able to explain carefully and thoroughly how Bogard 
builds his argument over the course of the passage. 
For example, the writer offers a possible reason for why 
Bogard chose to open his argument with a personal 
anecdote, and is also able to describe the overall effect 
of that choice on his audience (In telling this brief 
anecdote, Bogard challenges the audience to remember 
a time where they could fully amass themselves in 
natural darkness void of artificial light. By drawing in his 
readers with a personal encounter … the author means 
to establish the potential for beauty, glamour, and awe-
inspiring mystery that genuine darkness can possess. . 
. . This anecdote provides a baseline of sorts for readers 
to find credence with the author’s claims). The cogent 
chain of reasoning indicates an understanding of the 
overall effect of Bogard’s personal narrative both in 
terms of its function in the passage and how it affects 
his audience. This type of insightful analysis is evident 
throughout the response and indicates advanced 
analytical skill.

Writing—4: The response is cohesive and 
demonstrates highly effective use and command of 
language. The response contains a precise central 
claim (He effectively builds his argument by using 
personal anecdote, allusions to art and history, and 
rhetorical questions), and the body paragraphs are 
tightly focused on those three elements of Bogard’s 
text. There is a clear, deliberate progression of ideas 
within paragraphs and throughout the response. The 
writer’s brief introduction and conclusion are skillfully 
written and encapsulate the main ideas of Bogard’s 
piece as well as the overall structure of the writer’s 
analysis. There is a consistent use of both precise 
word choice and well-chosen turns of phrase (the 
natural magnificence of stars in a dark sky is definite, 
our world consumed by unnatural, vapid lighting, the 
affecting power of an untainted night sky). Moreover, the 
response features a wide variety in sentence structure 
and many examples of sophisticated sentences (By 
doing this, Bogard creates a dichotomy between Paris’ 
traditionally alluded-to name and the reality of what 
Paris is becoming – no longer “the city of light”, but 
more so “the city of light…before 2AM”). The response 
demonstrates a strong command of the conventions 
of written English. Overall, the response exemplifies 
advanced writing proficiency.
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The SAT Essay Scoring Guide
Score Reading Analysis Writing

4 Advanced: The response 
demonstrates thorough 
comprehension of the source text.

The response shows an 
understanding of the text’s central 
idea(s) and of most important 
details and how they interrelate, 
demonstrating a comprehensive 
understanding of the text.

The response is free of errors of 
fact or interpretation with regard 
to the text.

The response makes skillful 
use of textual evidence 
(quotations, paraphrases, or 
both), demonstrating a complete 
understanding of the source text.

Advanced: The response offers 
an insightful analysis of the 
source text and demonstrates a 
sophisticated understanding of 
the analytical task.

The response offers a thorough, 
well-considered evaluation of 
the author’s use of evidence, 
reasoning, and/or stylistic and 
persuasive elements, and/or 
feature(s) of the student’s own 
choosing.

The response contains relevant, 
sufficient, and strategically 
chosen support for claim(s) or 
point(s) made.

The response focuses 
consistently on those features of 
the text that are most relevant to 
addressing the task.

Advanced: The response is 
cohesive and demonstrates a 
highly effective use and command 
of language.

The response includes a precise 
central claim.

The response includes a skillful 
introduction and conclusion. 
The response demonstrates a 
deliberate and highly effective 
progression of ideas both within 
paragraphs and throughout the 
essay.

The response has a wide 
variety in sentence structures. 
The response demonstrates a 
consistent use of precise word 
choice. The response maintains a 
formal style and objective tone.

The response shows a strong 
command of the conventions of 
standard written English and is 
free or virtually free of errors.

3 Proficient: The response 
demonstrates effective 
comprehension of the source text.

The response shows an 
understanding of the text’s central 
idea(s) and important details.

The response is free of 
substantive errors of fact and 
interpretation with regard to the 
text.

The response makes appropriate 
use of textual evidence 
(quotations, paraphrases, 
or both), demonstrating an 
understanding of the source text.

Proficient: The response offers 
an effective analysis of the 
source text and demonstrates an 
understanding of the analytical 
task.

The response competently 
evaluates the author’s use of 
evidence, reasoning, and/or 
stylistic and persuasive elements, 
and/or feature(s) of the student’s 
own choosing.

The response contains relevant 
and sufficient support for claim(s) 
or point(s) made.

The response focuses primarily 
on those features of the text that 
are most relevant to addressing 
the task.

Proficient: The response is 
mostly cohesive and demonstrates 
effective use and control of 
language.

The response includes a central 
claim or implicit controlling idea.

The response includes an effective 
introduction and conclusion.

The response demonstrates a clear 
progression of ideas both within 
paragraphs and throughout the 
essay.

The response has variety in 
sentence structures. The response 
demonstrates some precise word 
choice. The response maintains a 
formal style and objective tone.

The response shows a good control 
of the conventions of standard 
written English and is free of 
significant errors that detract from 
the quality of writing.
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Score Reading Analysis Writing

2 Partial: The response 
demonstrates some 
comprehension of the source text.

The response shows an 
understanding of the text’s central 
idea(s) but not of important 
details.

The response may contain errors 
of fact and/or interpretation with 
regard to the text.

The response makes 
limited and/or haphazard 
use of textual evidence 
(quotations, paraphrases, or 
both), demonstrating some 
understanding of the source text.

Partial: The response offers 
limited analysis of the source text 
and demonstrates only partial 
understanding of the analytical 
task.

The response identifies and 
attempts to describe the author’s 
use of evidence, reasoning, 
and/or stylistic and persuasive 
elements, and/or feature(s) of 
the student’s own choosing, 
but merely asserts rather than 
explains their importance.

Or one or more aspects of 
the response’s analysis are 
unwarranted based on the text.

The response contains little or no 
support for claim(s) or point(s) 
made.

The response may lack a clear 
focus on those features of the 
text that are most relevant to 
addressing the task.

Partial: The response 
demonstrates little or no cohesion 
and limited skill in the use and 
control of language.

The response may lack a clear 
central claim or controlling idea or 
may deviate from the claim or idea 
over the course of the response.

The response may include an 
ineffective introduction and/or 
conclusion. The response may 
demonstrate some progression of 
ideas within paragraphs but not 
throughout the response.

The response has limited variety 
in sentence structures; sentence 
structures may be repetitive.

The response demonstrates 
general or vague word choice; 
word choice may be repetitive. The 
response may deviate noticeably 
from a formal style and objective 
tone.

The response shows a limited 
control of the conventions of 
standard written English and 
contains errors that detract from 
the quality of writing and may 
impede understanding.

1 Inadequate: The response 
demonstrates little or no 
comprehension of the source text.

The response fails to show 
an understanding of the text’s 
central idea(s), and may include 
only details without reference to 
central idea(s).

The response may contain 
numerous errors of fact and/or 
interpretation with regard to the 
text.

The response makes little or 
no use of textual evidence 
(quotations, paraphrases, or 
both), demonstrating little or no 
understanding of the source text.

Inadequate: The response 
offers little or no analysis or 
ineffective analysis of the source 
text and demonstrates little or no 
understanding of the analytic task.

The response identifies without 
explanation some aspects of 
the author’s use of evidence, 
reasoning, and/or stylistic 
and persuasive elements, and/
or feature(s) of the student’s 
choosing.

Or numerous aspects of 
the response’s analysis are 
unwarranted based on the text.

The response contains little or no 
support for claim(s) or point(s) 
made, or support is largely 
irrelevant.

The response may not focus 
on features of the text that are 
relevant to addressing the task.

Or the response offers no 
discernible analysis (e.g., is 
largely or exclusively summary).

Inadequate: The response 
demonstrates little or no cohesion 
and inadequate skill in the use 
and control of language.

The response may lack a clear 
central claim or controlling idea.

The response lacks a 
recognizable introduction and 
conclusion.

The response does not have a 
discernible progression of ideas.

The response lacks variety in 
sentence structures; sentence 
structures may be repetitive. The 
response demonstrates general 
and vague word choice; word 
choice may be poor or inaccurate. 
The response may lack a formal 
style and objective tone.

The response shows a weak 
control of the conventions of 
standard written English and 
may contain numerous errors that 
undermine the quality of writing.
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there is substantial evidence that your scores are 
invalid (“Invalid Scores”). Examples of evidence of 
Invalid Scores include, without limitation, discrepant 
handwriting, unusual answer patterns, similar essays, 
or other evidence that violations of these Terms and 
Conditions may have occurred. Before canceling 
your scores under this Invalid Scores section, we will 
notify you in writing (via email if an email address 
is available) and provide you with an opportunity 
to submit written information to us to help resolve 
our inquiry. If, after review of the information by 
College Board’s review panel it determines, in its sole 
discretion, that your scores are invalid, we will offer 
you 3 options: voluntary score cancellation, a free retest 
under closely monitored conditions, or arbitration as 
set forth in the Arbitration of Disputes section in these 
Terms and Conditions. This process is referred to as 
the “Score Validity Process.” Additional information 
about the Score Validity Process is set forth in sat.org/
test-security. The retest option is available only for 
tests administered in the United States, U.S. territories, 
and Canada. The arbitration option is available only 
for tests administered in the United States and U.S. 
Territories.

c.	 Misconduct. Notwithstanding section 6(b) above, 
if we determine, in our sole discretion, that there is 
overwhelming evidence that you violated these Terms 
and Conditions (“Misconduct”), the Score Validity 
Process will not apply and we may cancel your scores 
and/or take any of the Measures described above. An 
example of Misconduct might include overwhelming 
evidence that you used or attempted to use an answer 
key or mobile phone. Misconduct may be established 
in various ways including, without limitation, through 
observations during an administration, or by evidence 
discovered afterwards. If your scores are canceled due 
to Misconduct, you will forfeit test and registration fees.

d.	 Testing Irregularities. We may cancel your scores 
if we determine, in our sole discretion, that a Testing 
Irregularity occurred (“Testing Irregularities”). 
Examples of Testing Irregularities include problems or 
irregular circumstances, or events associated with the 
administration of a test; they may affect 1 test taker or 
groups of test takers. Such problems include, without 
limitation, administrative errors (e.g., improper timing, 
improper seating, improper admission to a test center, 
providing accommodations not approved by College 
Board, defective materials, and defective equipment), 
evidence of possible preknowledge of secure test 
content, and disruptions of test administrations caused 
by events such as natural disasters, epidemics, wars, 
riots, civil disturbances, or other emergencies. When 
Testing Irregularities occur, we may cancel an entire 
administration or individual registrations, decline to 

score all or part of the test, or cancel scores. We may 
do this regardless of whether you caused the Testing 
Irregularities, benefited from them, or violated these 
Terms and Conditions. We may, in our sole discretion, 
give you a refund or the opportunity to take the test 
again within a reasonable timeframe, and without 
charge. These are the sole remedies that may be 
available to you as a result of Testing Irregularities. You 
may not review scores from an affected administration 
before choosing the option of taking a makeup test.

e.	 Test Taker Reporting Misconduct or Suspicious 
Behavior. You may confidentially report any 
suspected violation of SAT Terms and Conditions, 
or any suspicion concerning the security of an SAT 
test administration, by immediately contacting the 
Office of Testing Integrity by phone at 609-406-5430 
or 800-257-5123 (test day only), or by emailing us at 
testsecurity@info.collegeboard.org.

f.	 College Board Sharing Information with Third 
Parties. We may share the results of test security 
investigations (including without limitation those 
relating to Misconduct and Invalid Scores described 
above, and other disciplinary-related information), 
with third parties, including with your school, any 
score recipient, college, higher education institution 
or agency, scholarship organization, potential score 
recipient, government agency in the United States or 
abroad, parents, legal guardians, or law enforcement. 
College Board may also share such information with 
third parties that have a legitimate reason for knowing 
the information or who may be able to assist College 
Board in its investigation or who may be conducting 
their own investigation. College Board may also respond 
to inquiries from any institution to whom you submitted 
a score. If you publicize any review, investigation, or 
decision of College Board, College Board may make any 
and all details of such matter public.

Section 7. Privacy
a.	 Privacy Policies. College Board recognizes the 

importance of protecting your privacy. Our privacy 
policies located at collegeboard.org/privacy-center 
(“Privacy Policies”) are part of these Terms and 
Conditions. You consent to College Board collection, 
use, and disclosure of your personally identifiable 
information described in the Privacy Policies and in 
these Terms and Conditions. College Board may update 
its Privacy Policies from time to time and they are 
subject to change up to 1 week prior to your test date 
and any subsequent test dates for which you register. 
You are required to review the Privacy Policies located 
at collegeboard.org/privacy-center prior to each test 
administration.

http://sat.org/test-security
http://sat.org/test-security
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e.	 To ensure the integrity of the SAT, for security reasons, 
or for other reasons in our sole discretion, College 
Board reserves the right to bar any individual or group 
of individuals from registering for and/or taking any 
College Board assessment.

f.	 If College Board becomes aware that you or someone 
else may be in imminent danger, including a 
determination based on the content of your essay, we 
reserve the right to contact the appropriate individuals 
or agencies, including your parents, guardians, high 
school, or law enforcement agencies. We might also 
provide the relevant essay or other content, along with 
any personal information, to those contacted.

g.	 College Board or its designee may use methods to capture 
images, video, or audio at any or all test centers to help 
ensure test security. The resulting images or recordings, 
which may permit College Board to identify specific 
individuals, may be collected, stored, reviewed, and used 
for the purposes of (1) identifying, collecting evidence 
of, and/or investigating possible SAT test security 
incidents; (2) enhancing SAT test security. These images 
and/or recordings are maintained following the test 
administration for as long as reasonably necessary for the 
purposes specified. Thereafter, the images and recordings 
are securely destroyed. College Board will not use or 
disclose such information except as described earlier in 
this section, as requested by law enforcement, and/or as 
reasonably necessary to protect the rights and property of 
College Board or third parties.

h.	 College Board occasionally pretests new questions 
to determine if they should be included in a future 
SAT test. These questions may appear in any of the 
test sections, and testing time will be appropriately 
extended so you have time to answer them. They will 
not be included in computing your scores. Scored test 
items (questions) and entire test forms may be used in 
more than one test administration.

i.	 After the SAT, we may send you an email invitation 
requesting you to participate in a test experience 
survey or to answer sample test questions. If you 
provide us with an email address, you may receive an 
invitation via email. Participation is optional and will 
not affect your scores.

j.	 College Board takes steps to ensure that registration 
records are properly handled and processed, and that 
answer sheets are properly handled and scored. In the 
unlikely event of a problem with shipping or processing 
registration materials, answer sheets, or score reports, 
or with scoring the test, or score reporting, College 
Board will correct the error, if possible, and may 
schedule a makeup test for impacted test takers, or will 
provide a refund of the test fee. These are your sole 
remedies in relation to such issues. College Board has 
sole discretion in determining whether to score lost 
answer sheets that are eventually recovered.

k.	 All personal property brought into the test center, 
such as purses, bags, backpacks, mobile phones, and 
calculators and other electronic devices, may be subject 
to search at the discretion of College Board, ETS, and 
testing staff. Searches may include the use of tools, 
such as metal detecting wands used on individuals 
and personal property or other methods, that detect 
prohibited devices and/or their use. College Board, 
ETS, and testing staff may confiscate and retain for 
a reasonable period of time any personal property 
suspected of having been used, or capable of being 
used, in violation of our test security and fairness 
policies, for further investigation.

l.	 College Board and the test center will not be 
responsible for personal property, including prohibited 
items, brought to the test center on test day that 
becomes lost, stolen, or damaged.

m.	 Each College Board contractor is a third-party 
beneficiary and is entitled to the rights and benefits 
under this Agreement and may enforce the provisions 
of this Agreement as if it were a party to this 
Agreement.

Section 9. Policies and Requirements
a.	 All College Board policies and requirements (i) referenced 

in these Terms and Conditions and (ii) relating to 
registering for the SAT located at sat.org/register, taking 
the test located at sat.org/taking-test, and scores located 
at sat.org/scores, are part of these Terms and Conditions.

b.	 College Board may update its policies and requirements 
from time to time, and they are subject to change up to 
1 week prior to your test date and any subsequent test 
dates you register for. You are required to review these 
prior to each test administration.

Section 10. Intellectual Property Rights
a.	 All College Board tests, test-related documents 

and materials, and test preparation materials are 
copyrighted works owned by College Board and 
protected by the laws of the United States and other 
countries.

b.	 College Board owns all answers and answer documents 
you submit including all essay responses, and these 
may be used by College Board for any purpose, 
subject to College Board Privacy Policies located at 
collegeboard.org/privacy-center and these Terms and 
Conditions.

Section 11. Arbitration of Disputes
a.	 General Arbitration Rules (“General Arbitration Rules”)

·· All disputes between you and College Board and/or 
any or all of its contractors that relate in any way to 
registering for or taking the SAT, including but not 
limited to requesting or receiving test accommodations, 

http://sat.org/register
http://sat.org/taking-test
http://sat.org/scores
http://collegeboard.org/privacy-center
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Section 13. Severability
If any provision or part of this Agreement is held to 
be invalid, illegal, or unenforceable, the remaining 
provision will nevertheless continue in full force 
without being impaired or invalidated in any way, 
and, to the extent possible, the invalid, illegal, or 
unenforceable provision shall be modified so that it is 
valid, legal, and enforceable and, to the fullest extent, 
reflects the intention of the parties.

Section 14. Restricted Registrations
College Board, along with our service providers 
overseas, is subject to U.S. economic sanctions, laws, 
and regulations and is prohibited from providing testing 
services to, or accepting registrations from, persons 
residing in certain areas or designated by the U.S. 
government as Specially Designated Nationals and 
Blocked Persons (collectively, “Sanctioned Persons”), 
unless specifically licensed or otherwise authorized by 
the U.S. government. If a Sanctioned Person attempts 
to register despite U.S. sanctions that prohibit College 
Board from doing business with such Sanctioned 
Person, College Board or a U.S. financial institution 

may block the registration or payments submitted 
by or for such Sanctioned Persons. If payment is 
not blocked, College Board is required to cancel the 
registration and may not be able to refund the payment. 
Please contact SAT Customer Service at 866-756-7346 
(+1-212-713-7789 internationally) or the website of the 
U.S. Treasury Department’s Office of Foreign Assets 
Control (OFAC) to obtain the current list of sanctioned 
programs and Sanctioned Persons.

Section 15. Accessibility of These 
Terms and Conditions
If you have difficulty accessing these Terms and 
Conditions, including our policies and requirements, 
please contact College Board Customer Service at 
866-756-7346 (+1-212-713-7789 internationally) or 
SAT.org/contacts in advance of registering or taking 
the SAT. We will be happy to provide these Terms and 
Conditions in an alternative format or assist you in 
some other manner as reasonably necessary to enable 
you to access these Terms and Conditions.

http://SAT.org/contacts
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